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Abstract 
Personality traits have been significantly affecting human behaviour and there is evidence in literature to prove that 
performance is correlated to these traits. The traits, if identified early can be helpful in understanding the 
performance / non- performance of human beings, thus, creating an opportunity to improve upon these traits with an 
objective to improve performance. The present study is focused on understanding the traits exhibited by the Post 
Graduate students and linking their academic performance with these traits. The objective is to understand which 
personality traits lead to better performance as compared to others. The study would be helpful in understanding 
how the performance of students can be improved by working upon the personality of the students. Students differ in 
learning and they feel comfortable and perform best in an environment which suits their personality. Students’ 
academic performance is one of the crucial elements that provides them the opportunity to excel in their career. Big 
Five personality model (OCEAN) is used to understand the personality traits of students. Regression analysis has 
been done to understand the effect of each parameter on the performance level. 
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Introduction 
Traditionally, across the globe, academic performance has been associated with intelligence rather than anything 
else.  It was only in 1900s’ that research was carried out to check the possibility of personality traits affecting the 
academic performance. Lot of researchers studied this hitherto rarely covered aspect.  Cattell & Butcher, 1968; 
Eysenck, 1967; Kline & Gale, 1977 ; explored this relationship, while Mehta & Kumar, 1985, were of the opinion 
that personality factors do not have any significant influence on the academic performance. Certain other experts 
have opined that academic performance depends both on motivation and intelligence,( Busato, Prins, Elshout, & 
Hamaker, 1999). They felt that the process of learning is closely related to both the factors. Intelligence, answer a 
basic question ‘what a person can do’ while personality gives an idea as to ‘how the person will do it’. It is the 
perfect combination of ‘what’ and ‘how’ that differentiates an academically successful candidate from a not so 
successful or an unsuccessful one.  The purpose of this study is to explore the possibility of personality traits 
affecting the results of the students pursuing Post Graduation in the field of Management. 
 
Literature Review 
Blickle, 1996, in a study found that personality traits are good enough to influence and bring about certain variations 
in the academic performance.  While there are others like Klein (1996), who felt that a lot more research is required 
to identify the role of each trait in improving the motivation. Gellatly (1996) , said that inconsistent results have 
been produced by studies linking personality traits with variables.  Austin & Klein, 1996, concluded that there was a 
need to study the impact of a systems of traits rather than an individual trait. The five factor model is perhaps the 
most comprehensive system of traits that can be used to study the impact of personality traits on the performance of 
human beings. The other researchers have also contributed in further developing the model and identifying the 
qualities exhibited by individuals scoring high on each of these factors.  
John & Srivastava, 1999, created an inventory of Big Five Factors  and  then divided each of these factors into 
personality facets and gave a  correlating trait. They found that Openness to experience indicates a person who by 
nature is curious, imaginative, artistic and someone with wide areas of interest. A person who scores high on 
Conscientiousness tends to be careful, organized, efficient, thorough and not impulsive. Watson & Clark, 1997, 
found that a person high on Extraversion shows a tendency to be sociable, dominant and positive. Barrick & Mount, 
1991, people tend to be kind, gentle, trusting and trustworthy and warm when they are high on Agreeableness. 
Neuroticism, denotes emotional stability or the lack of it.  A high score shows the person is unable to cope with the 
stress and is prone to be anxious and is likely to be depressed. 
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Numerous studies have been done to explore the relationship between the big five personality factors and 
performance. Gellatly (1996), found that goal motivation for goal setting was linked to Conscientiousness while 
Malouff, Schutte, Bauer, & Mantelli, 1990  , found that the people high on neuroticism are less likely to be goal 
oriented Barrick et al (1993), in a study found that the extraversion was correlated with goal level but not with goal 
commitment.  
Timothy A. Judge and Remus Ilies ,2002, found very little literature on the remaining two factors and concluded that 
very little has been done. 
McCrae & Costa, 1994; Roberts & Del Vecchio, 2000, said that the behaviours can be changed, this is an important 
finding because based on the results of the students it can be decided what changes need to be brought in the student. 
Maureen A. Conard,2005, found that Conscientiousness is one trait which if improved can bring about changes in 
the performance. The literature suggests that once identified there exists a scope for improving the performance of 
the students by bringing about certain behavioural changes.  
 
Objectives of the Study: 
To assess the personality traits of students of Masters of Business Administration. 
To assess the relationship between the personality traits of the students and their academic performance. 
 
Hypothesis of Study: 
H1: Students’ academic performance is affected by their personality traits. 
 
Research Methodology 
OCEAN model, also known as big five personality traits, is used to study the personality traits of students. ANOVA 
is used to study the relationship between Gender, OCEAN personality traits and the academic performance of the 
students. The sample consists of 120 students of Masters of Business Administration who have given exams of 1st 
year and have their results. SPSS is used for analysis. 
 
Data Finding and Analysis 
The objective of the study is to assess the relationship between the academic performance of the sample students and 
the big five personality traits using the OCEAN model. 
One way ANOVA was used to assess the relationship between OCEAN and students’ academic performance. 
CGPA was used to represent Students’ academic performance. 
Following chart shows the number of students who ticked Relatively Low (1), About Average (2) and Relatively 
High (3) for each of the personality traits: 
 

 
Chart 1: OCEAN Score 

 
Most of the students have scored about average and relatively high in case of the personality traits Openness, 
Conscientiousness, Extraversion and Agreeableness whereas in case of neuroticism most of the students have scored 
relatively low and about average. To begin with Gender is used as the independent factor. One way ANOVA is used 
to study the relationship between Gender and CGPA. The number of female students was 72 and that of male 
students was 48. 
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ANOVA 
CGPA      
 Sum of Squares df Mean Square F Sig. 
Between Groups 16.922 1 16.922 6.149 .015 
Within Groups 324.758 118 2.752   
Total 341.679 119    

Table 1: ONEWAY CGPA BY Gender 
 

Table 1 shows the relationship between CGPA and Gender. The p-value (0.015) is less than 5%, the assumed level 
of significance, which shows that the academic performance of students is dependent upon gender. 
 
ANOVA 
CGPA      
 Sum of Squares df Mean Square F Sig. 
Between Groups 23.105 2 11.553 4.243 .017 
Within Groups 318.574 117 2.723   
Total 341.679 119    

Table 2: ONEWAY CGPA BY Openness 
 

Relatively high in openness represents imaginative, curious whereas relatively low value shows conventional. With 
p-value (0.017) less than 5% (table 2), openness as a personality trait does affect the academic performance of 
students. 
 
ANOVA 
CGPA      
 Sum of Squares df Mean Square F Sig. 
Between Groups 22.015 2 11.008 4.029 .020 
Within Groups 319.664 117 2.732   
Total 341.679 119    

Table 3: ONEWAY CGPA BY Conscientiousness 
 

Relatively high in conscientiousness represents punctual, organized whereas relatively low value represents 
disorganized. The p-value (0.020), being less than 5%, implies that conscientiousness affects the academic 
performance of the students. 
 
ANOVA 
CGPA      
 Sum of Squares df Mean Square F Sig. 
Between Groups 4.688 2 2.344 .814 .446 
Within Groups 336.991 117 2.880   
Total 341.679 119    

Table 4: ONEWAY CGPA BY Extraversion 
 

Relatively high in extraversion characterizes active, expressive whereas relatively low value shows quiet, reserved. 
The p-value (0.446) shows that extraversion does not affect the academic performance. 
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ANOVA 
CGPA      
 Sum of Squares df Mean Square F Sig. 
Between Groups 6.089 2 3.044 1.061 .349 
Within Groups 335.591 117 2.868   
Total 341.679 119    

Table 5: ONEWAY CGPA BY Agreeableness 
 

Relatively high in agreeableness characterizes trustworthy, good natured whereas relatively low value shows critical, 
suspicious. The p-value is (0.349) which implies that agreeableness also does not affect the academic performance. 
 
ANOVA 
CGPA      
 Sum of Squares df Mean Square F Sig. 
Between Groups 38.117 2 19.058 7.346 .001 
Within Groups 303.563 117 2.595   
Total 341.679 119    

Table 6: ONEWAY CGPA BY Neuroticism 
 

Relatively high in neuroticism characterizes temperamental, agitated whereas relatively low value shows calm, 
stable. The p-value (0.001), being less than 5%, implies that neuroticism affects the academic performance. 
 
Conclusion 
The results show that the personality traits Openness, Conscientiousness and Neuroticism significantly affect the 
academic performance of the students, whereas the other two personality traits Extraversion and Agreeableness do 
not significantly affect the academic performance.  
The students have scored relative high and about average in openness as well as conscientiousness. High in 
openness represents imaginative, curious and high in conscientiousness represents punctual and organized. The 
results show that being high in both leads to better academic performance. The students have scored relatively low 
and about average in neuroticism. Low neuroticism shows calmness and stability. The results indicate that being low 
in this trait also leads to better academic performance. High in extraversion and agreeableness represent active, 
expressive, trustworthy, and good natured. The results could not significantly establish relationship between these 
traits and academic performance. Gender also affects the academic performance of the students.  
Based on the study it can be said that students should analyze their personality traits and work towards being 
relatively high in Openness, Conscientiousness, Extraversion, Agreeableness and being relatively low in 
neuroticism. 
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